n ninth grade, my son became absorbed in writing a persuasive political essay. To write it, he drew knowledge from his considerable everyday literacy practice-blogs, polls, YouTube, Wikipedia, and a political forum he has managed for years. As Kathryn Flannery astutely observes in her contribution to this symposium, students' purposes for writing are often "not manufactured by a curriculum or necessarily even anticipated by teachers. " Similarly, in this case, my son created his purpose by relating his everyday practice to the requirements of the assignment.
her writing intensive course in nursing "was a hard transition, " saying that she felt that the research paper on anti-biotic resistance she wrote "is not me. " The topic excited her but Cassandra felt her instructor forced her to write a specialized analysis of research articles, which also meant she had to narrow the topic to anti-biotic resistance in cancer patients. She had hoped, though, to address her future patients on the perils of overusing antibiotics in their everyday lives. Cassandra disowned her research paper, despite the high grade, because she felt she wrote only for "the teacher. "
Flannery writes, "sometimes in our efforts to ensure that the everyday gets a fair hearing, we have risked losing the power of difference, the power of contrast, the power of academic literacies in relation to the everyday. " For students like Adrian or Cassandra (or my son), this "power of academic literacies in relation to the everyday" is not felt often enough. How can we cultivate the relationship?
Adrian connected his autobiographical self to authorship in an exciting class that was, to cite Flannery, "permeable to the outside. " Adrian attended conferences, and his professor encouraged his students to act as contributors and to tackle big human problems. Cassandra's composition class, where she claimed ownership over her writing process, was also "permeable" in the sense that students developed relationships with readers other than the teacher. For both students, then, it was not the extended nature of the practice that mattered but, as Flannery suggests, the purpose. These writers experienced meaningful literate moments in classes that had "permeable" qualities: classes that drew energy from the outside world and that supported a rich and interactive composing process.
What Literacy Studies shows Composition Studies is not that we shouldn't teach traditional literacy because, as Flannery indicates, school genres may offer access to powerful intellectual tools. Instead, we must attend to a more difficult-and often quite subtle-task: imagining the bridge between everyday and academic literacy practices. To imagine it, we must, as Flannery suggests, attend closely to the "ways students have put forms of schooled literacies to use. " Perhaps, too, we can observe what our colleagues do across the disciplines, and work harder than we have to create more "permeable" classes where our students can inflect genres with their own purposes. 
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